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WPA OQutcomes Statement for First-Year Composition (v3.0)
(adopted 17 July 2014)

Introduction

This Statement identifies outcomes for first-year composition programs in U.S. postsecondary
education. It describes the writing knowledge, practices, and attitudes that undergraduate students
develop in first-year composition, which at most schools is a required general education course or
sequence of courses. This Statement therefore attempts to both represent and regularize writing
programs’ priorities for first-year composition, which often takes the form of one or more required
general education courses. To this end it is not merely a compilation or summary of what currently
takes place. Rather, this Statement articulates what composition teachers nationwide have learned
from practice, research, and theory.' It intentionally defines only “outcomes,” or types of results, and
not “standards,” or precise levels of achievement. The setting of standards to measure students’
achievement of these Outcomes has deliberately been left to local writing programs and their
institutions.

.

In this Statement “composing” refers broadly to complex writing processes that are increasingly
reliant on the use of digital technologies. Writers also attend to elements of design, incorporating
images and graphical elements into texts intended for screens as well as printed pages. Writers'
composing activities have always been shaped by the technologies available to them, and digital
technologies are changing writers’ relationships to their texts and audiences in evolving ways.

These outcomes are supported by a large body of research demonstrating that the process of learning
to write in any medium is complex: it is both individual and social and demands continued practice
and informed guidance. Programmatic decisions about helping students demonstrate these outcomes
should be informed by an understanding of this research.

As students move beyond first-year composition, their writing abilities do not merely improve.
Rather, their abilities will diversify along disciplinary, professional, and civic lines as these writers
move into new settings where expected outcomes expand, multiply, and diverge. Therefore, this
document advises faculty in all disciplines about how to help students build on what they leam in
introductory writing courses.

@ Council of Writing Program Administrators




 reading, analyizing, and composing a variety of texts-and genres:

» responding to different situations and contexts (in terms of voice,
tone, formality, design, medium);

» understanding a variety of technologies and their impact on

audiences: using different technologies and media depending on
situation;

» and, re: specific field/ discipline, understanding the purposes,
audiences, and genres specific to that field/discipline.




v reading & composing In various contexts:
+ reading a range of texts (for various audiences and situations;
differentiating between assertions and evidence and understanding

organization and the relationship between verbal /nonverbal
 evaluating sources (primary and secondary) that are
scholarly/professional.
+ Integrating ideas of other writers/ appropriate sources through
various strategies (interpretation, synthesis, response, critique, etc.)




all aspects of composing; now more detailed to include “reading,
drafting, reviewing, collaborating, revising, rewriting, rereading, and
editing”;

understanding that the composing process is a tool for discovery and
reconsidering ideas;

“acting” on feedback from others; giving good feedback:

adapting processes according to different technologies and
modalities;

reflecting on their processes and practices;

re: specific field/discipline: using technologies and methods for
research and communicating in specific discipline; characterizing
processes; reviewing works in progress on a deep level; collaborating
in their specific field/discipline.




understanding that conventions come out of a "history of use” and
present “common expectations” among readers and writers;

as a reader and composer, understanding conventions in terms of
purpose, audience, and genres; also being aware that genres—and
their conventions—evolve in relation to context and technology;
gaining knowledge of language, structure (grammar, etc.), and
organization through composing and revising:;

practicing using various genres with various conventions—and
learning the formats/design of different texts

understanding intellectual property (IP); practicing citation
conventions;

re: specific field/discipline: understanding conventions of language,
citation, etc., how to control conventions, what influences conventions;
how to make decisions around IP related to the genres and modes of
that specific field/discipline.
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ires an additional
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able not only throughout the curriculum

ut to the complex workplace of the twenty-
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> Both students and faculty at the community college view the outcomes of
ENG 101 as cratical to the work done 1n courses thereatter.

> Stud

WOr

ents and faculty see the course as preparation for the demands of the

kplace as well,

> Students are able to articulate a range of outcomes from ENG 101 that they
view as transferable and useful 1 varied contexts

> Thoughttul, critical reading matters a great deal to faculty




> Students generally lack the vocabulary to articulate key concepts either
i in ENG 101 or n general education courses that follow. That struggle to
H articulate 1s hkely a product of teacherly mattention to the matter but might
also be a function of students’ maturity and depth of hived expertence. ke

faculty,students tend to focus on formalistic matters, such as grammar, me-
chanics, and essay structure,
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Basic Writing at a Community College

[ am trying to tailor [the TFT] first-year syllabus for a
developmental writing class. Right now students are
keeping a Theorizing about Writing Journal that
incorporates your prompts . ... I'm happy because
students seem to be writing more than previous
classes when I asked them to reflect on their learning.
[ can't wait to see their final papers that discuss their
theory of writing they have developed over the
semester. ... I have really enjoyed the changes |
have made to the course this year. In their weekly
surveys, the students indicate they like it too.
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