


 Students’ lives have a relationship to 
the academic curriculum 

 Students find the academic tasks 
worth more than a grade 

 Students grow into expertise by 
behaving as experts 

   



•Transfer 
•Prior Knowledge 
•Novices and Experts 
•Mental Maps 
•Explicitness 
•Meta-cognition 



FOSTERING LEARNING 
 

•Broadly frame course content as “knowledge-to-go,” ie. 
make explicit references to broad applications for the course 
content in other arenas of life.  
  
•Academic motivation is related to underlying 
epistemological beliefs about learning itself and about 
how learning works 

 
•Experience alone is a poor teacher. 
 
•What learners do determines what and how much is 
learned, how well it will be remembered, and the 
conditions under which it will be recalled 



Applebee and Langer: writing as a way to study, 

learn, and go beyond—as a way to construct knowledge 

or generate new networks of understanding. 



 Product/Form (particle) and Literature 

 Processes/Practices (wave) 

 Systems/Ecologies/Frameworks (field) 

 

 

 



 

 Attitude and perception (Hansen; 
Sommers and Saltz) 

 the novice stance (to be repeated) 

 

 Writing development as non-linear 
(Sommers and Saltz; Carroll)                               
 repeated novice stance 

 

 Confidence (Hilgers et al.) 
 



 

 Rhetorical awareness (Downs and Wardle) 

 

 Writing process (often re-processed) 
(Hageman; Jarratt; Hilgers et al.) 

 

 A sense of genre, but without vocabulary 
or framework (Reiff and Bawarshi; Jarratt; 
Hilgers et al) 

 

 

 



What Do Students Know? 
What Can They Do? 
 
1. Rhetorical knowledge 
 
2. Critical thinking, 
reading, and  
composing 
 
3. Processes 
 
4. Conventions 



Rhetorical Knowledge 



Critical Thinking, Reading, and Composing 
                           



Composing Processes 



Conventions Keyed to Logic 



AAC&U VALUE RUBRICS 



Local Institutional 
Mission/Initiative  

             (What’s the local culture?) 

 

                       Student Outcomes 
        (What outcomes would students identify?) 





 Social Learning 

 Multiple Tools 

 The Question of Expertise 

 Information Evaluation  

 and Use 

 The Role of Connections 



 When one factors in the call to prepare students 
for college and career—as one must when 
teaching at the community college—then the 
matter of transfer acquires an additional 
urgency: the required first-year composition 
course should provide knowledge that is 
portable not only throughout the curriculum 

 but to the complex workplace of the twenty-
first century. Howard Tinberg, TETYC) 





AND THE ROLE OF CHALLENGE 



 Mary Soliday: Everyday Genres 

 Key Terms—Mental Map (HPL) 

 Reflection (not quite metacognition) 

 

 



Audience                                                       
Composing  

Rhetorical Situation                                            
Genre  

Reflection                                                           
Knowledge  

Context 

 

1. What is your theory of writing?  
2. What was your theory of writing 
coming into ENC 1102? How has 
your theory of writing evolved 
with each piece of composing?  
3. How might your theory of 
writing be applied to other writing 
situations both inside the classroom 
and outside the classroom?  
 



     I am trying to tailor [the TFT] first-year syllabus for a 
developmental writing class. Right now students are 
keeping a Theorizing about Writing Journal that 
incorporates your prompts  . . . .  I'm happy because 
students seem to be writing more than previous 
classes when I asked them to reflect on their learning. 
I can't wait to see their final papers that discuss their 
theory of writing they have developed over the 
semester.  . . .  I have really enjoyed the changes I 
have made to the course this year. In their weekly 
surveys, the students indicate they like it too. 



what does all this mean? 

What are the best connections to design?   
How many?  

In what combination?   
And why? 

Connections=Meaningfulness 

Connecting across contexts 

Connecting across communities 

Connecting across media 

Connecting across audiences 

Connecting across institutions 

Connecting across time 

 

 


